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Transylvania County Schools has developed this local AIG plan based on the NC AIG Program 
Standards (adopted by SBE, 2009, 2012, 2015).  These Standards serve as a statewide framework 
and guide LEAs to develop, coordinate and implement thoughtful and comprehensive AIG programs.

The NC AIG Program Standards encompass six principle standards with accompanying practices.  
These standards articulate the expectations for quality, comprehensive, and effective local AIG 
programs and relate to the categories related to NC's AIG legislation, Article 9B (N. C. G. S. 115C-
150.5).  These best practices help to clarify the standard, describe what an LEA should have in place,
and guide LEAs to improve their programs.  

As LEAs continue to transform their AIG Programs and align to the AIG Program Standards, LEAs 
participated in a self-assessment process of their local AIG program, which involved multiple 
stakeholders.  The data gathered during this process guided LEAs in their development of this local 
AIG plan for 2016-2019.  This local AIG plan has been approved by the LEA's board of Education and
sent to NC DPI for comment.  

For 2016-2019, Transylvania County Schools local AIG plan is as follows:

Transylvania County Schools Vision for local AIG program: TCS's Vision
Transylvania County Schools provides a bright and promising future for its students; both recruits and
retains a professional, caring, and talented workforce; engages with parents, families and the 
community at large; drives economic development and opportunity for our citizens; and exists as the 
central point of pride in our community.

TCS's MTSS Belief Statement
All Transylvania County Schools will be student-centered with instruction that is research-based and 
data driven. MTSS teams will support staff with implementing core instruction so that all students 
thrive both academically and behaviorally.
Transylvania County Schools believes each child is uniquely dist̅nguished by a combination 
of strengths, interests, accomplishments, avenues for growth, and needs. The AIG program 
will enhance or support each gifted learner's education with an optimal blend of targeted 
classroom differentiation, enrichment opportunities, acceleration options and other 
school/district programming. The AIG program will strive for equity by both serving identified 
students and actively nurturing students who have not yet been identified
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Sources of funding for local AIG program (as of 2016)

State Funding Local Funding Grant Funding Other Funding
$180566.00 $67268.00 $0.00 $0.00
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Standard 1:  Student Identification
The LEA's student identification procedures for AIG are clear, equitable, and comprehensive and lead towards 
appropriate educational services.

Practice A
Articulates and disseminates the procedures for AIG student identification, including screening, 
referral, and identification processes for all grade levels to school personnel, parents/families, 
students, and the community-at-large.

District Response: Because students may manifest gifts at different ages and because students 
may transfer into Transylvania County Schools from schools with different perspectives of giftedness, 
gifted identification can occur at any point in a student's entire academic career, K-12.

To coordinate equal opportunity for identification throughout a student's educational career, parents, 
students teachers, and school and district leaders must understand the identification process.  
Transylvania County Schools will continue to:

*Include the AIG screening, referral, and identification processes for appropriate grade level bands in 
the elementary, middle, and high school student/parent handbooks.

*Coordinate with Curriculum & Instruction leaders, principals, instructional coaches/lead teachers, 
and guidance counselors to distribute applicable AIG materials with other transition materials at 
appropriate events throughout the school year (e.g., school registration, school/grade orientation 
events, student registration, new student meetings, etc.)

*Integrate open interest meetings into other stakeholder events at school levels K-12 (e.g., open 
houses, registration events, curriculum fairs, etc.) Advertise through electronic, written, and verbal 
means.

*Conduct annual "AIG Refresher Training" at the beginning of the year for all teachers, 
administrators, and instructional support staff, including Exceptional Children's and English Language
Learner teachers, emphasizing that any personnel who work with students may serve AIG students 
and can make referrals.

 

Practice B
States and employs multiple criteria for AIG student identification. These criteria incorporate 
measures that reveal student aptitude, student achievement, or potential to achieve in order to 
develop a comprehensive profile for each student. These measures include both non-traditional and 
traditional measures that are based on current theory and research.

District Response: TCS believes each individual child is uniquely distinguished by a combination of 
strengths, interests, accomplishments, avenues for growth, and needs. TCS uses multiple criteria to 
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determine whether AIG services will enhance or support students' educational paths.

TCS acknowledges that barriers to accurate and equitable identification exist. While research 
continues to offer new insights on addressing these barriers, TCS will continue to refine its 
identification process and criteria for eligibility. Students who are not identified at one point in their 
academic careers remain eligible for future consideration.

TCS uses the designations below to indicate a general profile of students´ strengths. Because the 
designation itself is not a comprehensive profile, however, AIG Specialists retain in the DEP folder 
specific documentation including aptitude/achievement scores and observational data gathered 
during the identification process.

The Academically Gifted designations generally comprise both traditional and non-traditional 
measures of aptitude and achievement, while the Intellectually Gifted designation makes wider use of
non-traditional indicators and may suggest latent potential to achieve.

*Academically Gifted in Reading (AR) denotes a student who demonstrated verbal/linguistic strengths
through verbal aptitude testing, reading achievement testing, and parents' and teachers' perceptions 
of behavior characteristics associated with gifted children, or a combination of these indicators

*Academically Gifted in Math (AM) denotes a student who demonstrated mathematical reasoning 
strengths through quantitative aptitude testing, mathematics achievement testing, parents' and 
teachers' perceptions of behavior characteristics associated with gifted children, or a combination of 
these indicators

*Academically Gifted (AG) denotes a student who demonstrates both AR and AM strengths as 
described above. Additional evidence may include a portfolio reviewed by the district's AIG 
Specialists.

*Intellectually Gifted (IG) denotes a student who demonstrates advanced academic or intellectual 
abilities and interests through nonverbal aptitude testing and parents' and teachers' perceptions of 
behavior characteristics associated with gifted children. Additional evidence may include a portfolio 
reviewed by the district's AIG Specialists.

*(effective 2016-2017) Academically and Intellectually Gifted (AI) denotes a student who 
demonstrates both high intellectual capacity and high academic performance as described above

See Transylvania County AIG Identification pathways chart in Appendix.

 

Practice C
Ensures AIG screening, referral, and identification procedures respond to traditionally under-
represented populations of the gifted and are responsive to LEA demographics. These populations 
include students who are culturally/ethnically diverse, economically disadvantaged, English language 
learners, highly gifted, and twice-exceptional.

District Response: In TCS academic and intellectual giftedness has been identified at higher rates 
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among demographic majorities than among other populations. To increase sensitivity to gifted 
students in traditionally under-represented populations, TCS began using mass screening and 
research-based, nontraditional measures (e.g., Naglieri Nonverbal Ability Test and Bright Horizons 
Gifted and Talented checklists) in 2013.

TCS continues to seek out additional culturally sensitive identification resources as new research 
brings them to light. For 2016-2019 the TCS identification procedure incorporates multidimensional 
Gifted Rating Scales, and a portfolio. 

TCS may use a variety of adult perspectives in order to compile a complete profile of student 
strengths and attributes, including parents, regular/core classroom teachers, and other professionals 
who interact with students, including Specials/CTE/Arts teachers; ELL and EC teachers; and 
guidance counselors or other professionals who interact with students. 

TCS uses mass screening in elementary, middle, and high school as one mechanism to find students
who may qualify for AIG identification. Elementary school AIG Specialists administer the CogAT 
Screener in the fall to all 4th grade students (parents may opt their children out of testing). Middle 
school counselors, instructional coaches/lead teachers, and/or assistant principals will screen for high
performing students based on state or nationally normed tests (e.g., EOGs, ACT Explore/Aspire). 
High school counselors will screen for high performing students on state or nationally normed tests 
(e.g. EOCs, PSAT, SAT, ACT Plan, ACT).

In addition to the mass screening mechanism, teachers, counselors, or parents may nominate a 
student in any grade for the pre-identification pool of students. Students may also self-nominate at 
any grade. Nomination and self-nomination extends to students who transfer into TCS.

Students identified as academically/intellectually gifted by another LEA in North Carolina or another 
state may be placed in the AIG program on the basis of existing data in their cumulative records if the
data supports local identification standards. If existing data does not support local identification, 
transferring students may proceed through TCS identification procedures with the current pre-
identification pool. 

Students who do not initially meet the identification criteria may be re-evaluated at subsequent grade 
levels, as new data is gathered. 

 

Practice D
Implements screening, referral, and identification processes consistently within the LEA.

District Response: Regular communication and uniform processes are crucial to consistency in 
screening, referral, and identification decisions across all schools. To ensure this consistency, TCS 
will continue:

*monthly AIG Specialists' practice of annually auditing DEP folders

*documenting when students from the pre-identification pool are not placed into AIG program, noting 
which pathway(s) were considered. By cross-referencing this documentation if students return to pre-
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identification pools later, AIG Specialists will observe proper testing intervals for test validity and/or 
request a student portfolio.

 

Practice E
Maintains documentation that explains the identification process and service options for individual 
AIG students, which is reviewed annually with parents/families.

District Response: As students move through different grades and schools, both curricula and 
extracurricular opportunities change, necessitating annual review of students' needs and possible 
revision of service options.  AIG Specialists who specifically serve elementary, middle, or high school 
students use the annual DEP writing or revision process to recommend an optimal blend of existing 
school/district programs, targeted classroom differentiation, acceleration or Credit by Demonstrated 
Mastery, enrichment opportunities, special/AIG programs, etc. according to each gifted learner's 
needs. 

As detailed in Standard 2i, during transitions from elementary to middle and middle to high school, 
AIG Specialists will conduct transition activities with students and parents/families, explaining how 
service options vary at the next school.

Additionally, AIG Specialists use the annual review to increase families' and students' abilities to take 
advantage of or advocate for differentiation and/or personalization opportunities in the regular 
classroom.

 

Ideas for Strengthen the Standard: Create quick-reference guides for stakeholders. Post them on 
district's K-12 AIG webpage and link to them from each school's webpage. 

Revise the teacher portion of the annual AIG Stakeholder Survey to elicit feedback about the clarity 
and helpfulness of distinctions among the five gifted designations. Use the feedback to improve 
annual "AIG Refresher Training" and quick-reference guides for next school year.

TCS AIG Coordinators and Specialists will continually research gifted characteristics of diverse 
populations, seeking to continuously build a library of culturally sensitive identification resources 
reflecting TCS demographics. Continue to update identification standards as appropriate. One 
resource TCS is currently examining for future use is the Slocumb Payne Teacher Teacher 
Perception Inventory. 

TCS will continue researching identification processes that lead more clearly to distinct AIG services.	

Sources of Evidence: Complete screening, referral, and identification processes listed in AIG Parent
Handbook

Grade-appropriate portions of AIG screening, referral, and identification processes in the 
corresponding elementary, middle, and high school student/parent handbooks.
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Quick-reference guides posted on K-12 AIG webpage and accessible from each school's webpage 

Presentation artifacts (e.g., slideshows, agendas, meeting minutes) and advertising evidence (e.g., 
letters/ flyers, ParentLink records, social media histories) 

"AIG Refresher Training" sign-in sheets

AIG Meeting/PLC  minutes or discussion notes 

Board-approved, dated revisions to identification standards
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Standard 2:  Differentiated Curriculum and Instruction
The LEA employs challenging, rigorous, and relevant curriculum and instruction K-12 to accommodate a range 
of academic, intellectual, social, and emotional needs of gifted learners.

Practice A
Adapts the NC Standard Course of Study (SCOS) K-12, to address a range of advanced ability levels
in language arts, mathematics, and other content areas as appropriate through the use of 
differentiation strategies, including enrichment, extension, and acceleration.

District Response: TCS classroom teachers play a daily role in serving gifted students' academic 
needs. With support from principals, instructional coaches, and/or AIG Specialists, classroom 
teachers will use differentiation strategies such as tiering, flexible groups, and independent study to: 

*modify content based on readiness, achievement, or benchmark data
*modify processes and/or products based on student aptitudes or interests
*modify learning environments based on student interests and needs

In elementary, middle, and high schools, AIG Specialists may deliver or enrich core instruction by:

*facilitating differentiated instruction through collaborative planning or co-teaching with classroom 
teachers
*extending curricula or providing enrichment through club activities
*[in elementary and middle schools] providing additional enrichment or support to small groups of 
students in separate settings during grade levels' Intervention & Enrichment periods 
*[in middle school] teaching honors level math and language arts classes comprising high-achieving 
gifted and nurtured students, using differentiation strategies within those courses
*[in high school] teaching honors, Advanced Placement, or other advanced courses, using 
differentiation strategies within those courses

TCS will continue its acceleration practices, which include:
*early admission to kindergarten in accordance with State Board of Education policy SBE-GCS-J-001
*for elementary students: cross-grade grouping, grade acceleration 
*for middle school students: grade and subject acceleration, including earning high school credits 
through North Carolina Virtual Public Schools (NCVPS) courses
*for high school students: subject acceleration and Credit by Demonstrated Mastery; advanced high 
school electives including T.I.M.E. Science, North Carolina School of Science and Math online and 
distance learning classes, CTE certifications, and internships; and college-level study through 
Advanced Placement classes, dual enrollment, and online early-admission college classes

For criteria for early admission to kindergarten and grade or subject acceleration, see Standard 4g.

 

Practice B
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Employs diverse and effective instructional practices according to students� identified abilities, 
readiness, interests, and learning profiles, to address a range of learning needs at all grade levels.

District Response: TCS Directors of Curriculum & Instruction and TCS principals understand that 
academically/intellectually advanced students perform best when they receive academic instruction 
with their intellectual peers.  Through deliberate classroom assignment in elementary school, AIG 
students are clustered to create true peer groups in classrooms. Through deliberate scheduling in 
middle school, AIG students are clustered to create true peer groups within teams or classrooms. In 
high school, students self-select courses, yet AIG clusters are detected each semester in all regular, 
honors, and AP courses, and the occurrence of each cluster is communicated to department chairs 
and individual teachers. Creating or detecting clusters provides teachers a foundation for 
differentiation and better enables instructional coaches, AIG Specialists, and administrators to 
support their efforts.

In grades K-5, teachers use flexible intervention groups to deliver direct instruction according to 
students' demonstrated readiness and abilities. Students' assignment to intervention groups is 
adjusted after quarterly and/or benchmark testing and may be adjusted at other points as well. 

AIG Specialists ensure that gifted learners' DEPs provide teachers insight into students' interests and 
learning profile. Additionally, TCS has improved DEP forms to recommend specific curriculum and/or 
learning environment modifications for each child:

*[grades 4-5] flexible grouping, subject grouping, learning centers, independent work, parallel 
curriculum, curriculum compacting, AIG consultation/support, and/or AIG pull-out enrichment 
*[middle school] honors math or language arts, other advanced courses through North Carolina 
Virtual Public School, flexible grouping, AIG consultation/support, and/or AIG enrichment elective 
class
*[high school learning environment differentiation] alternative culminating products, alternative 
assessment standards, alternative processes, flexible groupings for ability and interests, independent 
work, and/or AIG consultation/support
*[high school content modifications] pretests, curriculum compacting, advanced/complex texts, 
advanced problems/products, thematic/interdisciplinary study, and/or AIG consultation/support. 

 

Practice C
Selects and uses a variety of research-based supplemental resources that augment curriculum and 
instruction.

District Response: During the 2013-2016 AIG plan cycle, as they completed various 12-hour 
university programs in gifted education, AIG Specialists began reevaluating and updating the 
supplemental resources which augment curriculum and instruction in TCS. 

During the 2016-2019 plan cycle, AIG Specialists will collaborate with the district TAG, building TAGs 
and SITs, and teachers to determine classroom needs and then develop a resource bank informed by
the most recent gifted research. In order to effectively put the resource bank to use in each school, 
AIG Specialists will collaboratively plan with teachers, instructional coaches/lead teachers, and/or 
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other instructional support staff.

As applicable, the resource bank will include links to supplemental resources for practices already in 
use in TCS, including: 
*Problem/project-based learning
*Universal design for learning
*Critical thinking and creative problem solving
*Socratic or Paideia seminars and formal debates
*Application of skills/concepts to college- or career-level tasks
*Supplemental or advanced texts for tiered reading assignments, including primary sources, historical
documents, and multiple/multicultural perspectives
*Advanced or more complex problems/concept applications for tiered math projects

While upper elementary, middle, and high schools have transitioned to be 1:1 environments as 
described in Standard 2d below, K-3 classrooms include computers for use by small groups or 
individual students. TCS K-3 teachers use web-based applications such as  MathSeeds, 
ReadingEggs, ABC Mouse, PebbleGo, Starfall, Kahoot, and PBS Kids to augment reading, math, and
science curricula. 

 

Practice D
Fosters the development of 21st century content and skills an advanced level.

District Response: TCS is becoming a 1:1 district, issuing Chromebooks to each middle and high 
school student and LearnPads or similar devices to each 4th and 5th grade classroom. Along with 
these devices, students have Gmail accounts, giving them access to Google Docs, Sheets, and 
Slides, and other applications which allow sharing and collaborative editing. Instructional technology 
facilitators conduct ongoing staff development for using Google apps with students.

TCS fosters exposure to the demand for 21st century content and skills in real-world contexts by 
partnering with Blue Ridge Community College to provide Career Academy, an annual summer 
professional development opportunity for teachers, counselors, administrators, and other certified 
staff. Career Academy combines an overview of local economic development and a three-day 
behind-the-scenes tour of local businesses and industry. Facilitators guide discussions about 
incorporating 21st century skills into daily instruction and classroom routines.

Foreign language offerings begin in middle school and continue in high school. Face-to-face 
language instruction includes Spanish and French, while North Carolina Virtual Public Schools allows 
TCS students to choose online instruction in many other European and world languages.

Career and Technical Education classes are offered to middle and high school students. Throughout 
TCS, middle school offerings include: 
*Career Decisions: career fields and their required education, salary range, the nature of the work, job
outlook, workplace laws, and civil rights 
*Biotechnology: genetics, hematology, microbiology, the heart and kidneys, parasites, medical ethics,
scientists, and history of medicine
*Exploring Technology Systems: construction, manufacturing, transportation, and energy
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High school CTE curricula include agriculture, allied health sciences, business, construction, digital 
media, drafting, equine science, family & consumer sciences, finance, foods & nutrition, graphic 
design, horticulture, marketing, masonry, trade & industry, travel & tourism, and welding. A Marine 
Corps JROTC program was added in 2015-2016. Students may earn licenses, credentials, or 
certificates in many CTE fields prior to graduation.

The Workforce Development Coordinator arranges job-shadowing and internships for interested 
students once they turn 16 years old.

Elementary, middle, and high schools offer Creation Stations, Maker Spaces, and various clubs to 
provide students STEM/STEAM experiences.

 

Practice E
Uses on-going assessment, both formative and summative, to differentiate classroom curriculum and 
instruction and inform flexible grouping practices.

District Response: TCS elementary schools use a continuous progress model for 
curriculum/instruction. Principals, instructional coaches, or lead teachers use results from a school- or
district-developed Kindergarten Assessment of basic knowledge, skills, readiness to create 
heterogeneous regular education kindergarten classes in which teachers differentiate instruction. The
results of the 3rd grade Beginning of Grade reading assessment inform initial curriculum/instructional 
decisions, including differentiation and targeted interventions to ensure students' promotion at the end
of the year. Similarly, mClass Reading 3D beginning-of-year and middle-of-year assessments inform 
differentiated reading instruction throughout elementary school. In 2016-2017, TCS will begin using 
the Guided Math framework, which incorporates ongoing formative assessment and both small group 
and whole class instruction.

Elementary, middle, and high schools use benchmark testing in core areas to determine proficiency 
or estimate progress toward achievement. Because TCS receives Carl D. Perkins grant monies, 
middle and high schools must use VoCATS testing for accountability; however, CTE teachers may 
use VoCATS pre-assessments as formative assessments, using students' prior knowledge or needs 
in their instructional planning.
Middle and high school ACT Explore/Aspire, ACT Plan, ACT achievement testing complements the 
course-specific EOG- and EOC testing data. In response to individual students' longitudinal growth in 
science, math, reading, and English as captured by the ACT suite, counselors, AIG Specialists, and 
teachers may recommend that students pursue particular courses, special programs, or Credit by 
Demonstrated Mastery. In the classroom, teachers and AIG Specialists may create flexible groups or 
tiers based on ACT data in order to differentiate instruction for abilities, needs, or readiness.

With such wealth of assessment data available, a growing commitment to differentiation, and 2016-
2017 implementation of Multi-tiered Systems of Support (MTSS), TCS's culture is primed to critically 
examine core instruction and learners' needs. By serving on or advising MTSS teams, AIG Specialists
may contribute crucial perspective about differentiating or enhancing curriculum in response to gifted 
students' changing academic needs.
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Practice F
Creates affective curricular and instructional practices which support the social and emotional needs 
of AIG students.

District Response: TCS strives to meet students' critical social and emotional needs with School 
Social Workers, Guidance Counselors, and Student Advocates. Together, they strive to support 
students who will be first-generation high school graduates, who may become first-generation college
students, and/or who feel tempted to drop out of school. 

In addition to working with individual students on a case-by-case basis, Guidance Counselors and 
Student Advocates collaborate to deliver to all students the social-emotional curriculum outlined in NC
Guidance Essential Standards http://www.dpi.state.nc.us/studentsupport/counseling/essential/ 

During the 2013-2016 AIG plan cycle, TCS AIG Specialists revitalized the Differentiated Education 
Plan template so that annual writing/revising with parents/families and students would more 
consistently address both academic and social-emotional development. This change is important to 
serve gifted learners' social and emotional needs: it supports  increased personalized learning for 
younger students, and it provides older students with long-range perspective for complex goal-setting.

However, TCS recognizes that gifted students' unique social-emotional needs may not yet be 
comprehensively addressed. During the 2016-2019 plan cycle, AIG Specialists will collaborate with 
TAGs, SITs, and counseling/support staff to more closely examine and respond to those needs.

 

Practice G
Cultivates and develops the potential of young (K-3) students through purposeful and intentional 
strategies and differentiated curriculum and instruction.

District Response: In K-3, teachers and AIG Specialists identify a pool of students for nurturing prior
to formal identification.  Observational data may indicate that students performing two grade levels 
above their peers would benefit from nurturing. Formal indicators that a child may need AIG nurturing 
include formal assessment data (e.g., Kindergarten Entry Assessment, Reading 3D, and grade-level 
benchmark assessments).

K-3 teachers use flexible grouping in math and reading instruction, allowing them to deliver 
differentiated instruction daily. Instructional coaches support routine use of differentiation and may 
assist teachers with adjusting both groupings and instruction. 

Enrichment or enhancement activities are delivered to the students identified for nurturing, along with 
identified students, on a rotational basis by the AIG Specialist. AIG Specialists maintain a database to
follow nurtured students' services and progress and enter them into the pre-identification pool in 4th 
grade.
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Practice H
Collaborates with AIG personnel and other professional staff, including regular education teachers, 
special education teachers, other instructional staff, and administrators, to develop and implement 
differentiated curriculum and instruction.

District Response: Recognizing that AIG Specialists were isolated professionally from each other, 
TCS implemented monthly AIG Specialists meetings in its 2013-2016 plan. Through these regular 
meetings, AIG Specialists have collaborated to improve student identification procedures, raise 
awareness of gifted students' needs for differentiation and personalized learning in the regular 
education classroom, expand middle and high school AIG services beyond advanced courses, and 
increase students' and teachers' interaction with partnering institutions of higher education which 
support for AIG programs and services.

The mantra "AIG: all day, every day" highlights that serving AIG students well requires concerted, 
consistent effort from all professional staff. Although AIG Specialists cannot work with all gifted and 
nurtured students "all day, every day," the improved Differentiated Education Plans, as described in 
(i) below, provide helpful, detailed information. AIG Specialists will share each student's DEP with 
his/her regular education teachers and professional staff who directly serve him/her.  

The Media Specialist, Instructional Technology Facilitator, and/or English Language Learner teacher 
may collaborate with regular education teachers or AIG Specialists to support or augment ongoing 
classroom differentiation with personalized reading, math, social studies, and science texts/media for 
students or with additional resources for teachers. Similarly, the Media Specialist, Specials teachers, 
and/or other core area teachers may facilitate more personalized, thematic/interdisciplinary 
exploration.

Ideally, AIG Specialists will participate in meetings within their schools where AIG students' needs are
part of the agenda. These meetings may include department/grade-level meetings and MTSS 
meetings. With parent/guardian consent, special education teachers, guidance counselors, and AIG 
specialists may collaborate to plan complementary services or accommodations for students with 
IEPs or 504s.

 

Practice I
Develops and documents a student plan that articulates the differentiated curriculum and instruction 
services that match the identified needs of the K-12 AIG student, such as a Differentiated Education 
Plan (DEP). This document is reviewed annually with parents/families to ensure effective 
programming, provide a continuum of services, and support school transitions.

District Response: Upon students' formal identification as gifted, AIG Specialists work with families 
annually to develop or revise a Differentiated Education Plan. Students take the leading role in 
drafting the DEP as they transition from middle to high school.

Recognizing that the Differentiated Education Plan plays a critical role in communicating students' 
needs to their teachers and in helping families support their children, TCS has created new DEP 
templates for elementary, middle, and high school.  Now, DEPs highlight students' identified abilities, 
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interests, and appropriate service delivery, such as clustering, advanced courses, extracurricular 
activities, and special programs. High School DEPs further indicate appropriate classroom 
differentiation methods, including curriculum compacting, independent study, learning contracts, 
advanced content, and thematic/interdisciplinary units.  

To ease the transition from middle to high school and, at the same time, encourage gifted learners to 
view high school as a stepping stone, high school DEPs incorporate a "Four Year AIG Trajectory." 
Each student outlines his/her own intended "Trajectory":
*planning advanced, enriched, and/or accelerated paths of study in specific fields 
*planning whether to supplement academic classes with related school- and community-sponsored 
extracurricular activities, special programs, or job-shadowing or internships
*determining whether earning awards and/or attending special schools may boost them toward more 
opportunities for further advanced studies
*considering how to develop leadership skills and experience 
*considering appropriate and fulfilling service opportunities

To supplement the information in the DEP, AIG Specialists maintain a DEP folder for each child which
includes previous years' DEPs and documentation supporting the child's pathway to identification. 
Together the current DEP and DEP folder provide a comprehensive, longitudinal learner profile. As 
students transition or transfer between schools, the students' former AIG Specialist hand-delivers 
DEP folders to the next AIG Specialist and together they review each student's needs. 

See Appendix for elementary, middle, and high school DEP templates.

 

Ideas for Strengthen the Standard: On the @GiftedInquiry Twitter feed and TCS AIG website, 
feature "teaser text" from National Association of Gifted Children or similar practitioner journals with 
links to full articles, resources, and lessons. In AIG Specialists meetings, TAG meetings, and district 
TAG meetings, highlight postings/Tweets and encourage attendees to share with other staff at their 
schools.  Combine interest in postings/Tweets into existing Learning Walk activities, PLC studies, or 
develop ad hoc study/discussion groups.

Discuss with middle and high school principals, guidance counselors, and teachers whether TCS 
students would benefit from tools such as AP Potential, which uses PSAT subtest scores to help 
identify students who may be ready for Advanced Placement classes and to identify particular 
Advanced Placement courses TCS could offer for those students. Currently, TCS students may take 
Advanced Placement courses through North Carolina Virtual Public School if those courses aren't 
offered face-to-face, but AP Potential may provide evidence of demand for local offerings.

Discuss with high school principals, guidance counselors, teachers, and students whether TCS 
seniors would benefit from the Advanced Placement Capstone program. This may provide an 
alternative from the current practice of including the Senior Project in Advanced Placement English 
Literature and may allow advanced students, such as TIME Science students, an opportunity to 
enhance their work and critical thinking skills in a supportive, cross-disciplinary seminar environment.

Sources of Evidence: *Resource bank on TCS AIG website
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*Early kindergarten enrollment records

*Student enrollment in honors/PreAP/AP classes and other advanced electives

*Dual enrollment and online class enrollment records

*North Carolina Virtual Public School enrollment records

*Credit by Demonstrated Mastery records

*Documentation of internships and job-shadowing

*CTE certifications and WorkKeys results

*Career Academy rosters 

*Teaching assignments, including AIG Specialists' teaching assignments 

*Elementary class rosters and middle school class/team rosters indicating clustering

*AIG clusters detected in high school master schedules and minutes/agendas and/or email chains 
communicating existence of those clusters

*Teachers' lessons/unit plans documenting use of resources from Resource Bank

*Teachers' lessons/unit plans documenting use differentiation and modified content, processes, 
and/or learning environments

*Flexible group assignments and Intervention & Enrichment records indicating data-based 
adjustments

*Club offerings and attendance records

*AIG Specialists' coteaching documented in logs, lesson plans, email chains, and/or lesson/unit plans

*AIG Specialist, Media Specialist, and Instructional Technology Facilitator collaboration documented 
in logs, email chains, agendas/minutes, and/or lesson/unit plans 

*AIG Specialists' participation in and/or AIG items addressed in department, grade-level, and MTSS 
data team agendas/minutes or other records

*Invitations to AIG Specialists to 504 and/or IEP pre-conference meetings or annual review meetings  

*AIG Specialists' lists of nurtured students

*AIG Specialists meeting agendas, including internal DEP folder audits and DEP folder exchanges

*Records of AIG Parent/Family meetings for DEP writing/revision
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*Records of AIG transition activities 
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Standard 3:  Personnel and Professional Development
The LEA recruits and retains highly qualified professionals and provides relevant and effective professional 
development concerning the needs of gifted learners that is on-going and comprehensive.

Practice A
Employs an AIG-licensed educator as lead coordinator to guide, plan, develop, implement, revise, 
and monitor the local AIG program and plan.

District Response: In TCS, the AIG Coordinator directs K-12 AIG programming from the district 
level. Until 2015-2016, each elementary AIG Specialist served bands of grade levels at two schools, 
but beginning in 2016-2017, they will serve only one school each. Each school maintains a Team for 
Academically Gifted (TAG), consisting of regular education teacher(s), the AIG Specialist, and 
principal or designee (e.g., instructional coach/lead teacher).   See TAG Roles and Responsibilities in
Appendix.

Because the AIG Coordinator serves additional roles at the district level, in 2016-2017 TCS will 
implement a complementary support system for AIG.  One facet of support is an AIG-licensed lead 
teacher, and the other is a revitalized district TAG composed of school and district leaders who can 
inform AIG planning, implementation decisions, fidelity checks, and program improvement. In LEA 
self-assessment discussion, principals and district representatives suggested quarterly meetings for 
these activities. TCS will use the 2016-2019 AIG Plan, national gifted programming standards, and 
regional/area and state NCDPI AIG meetings as stimulus for district TAG discussions.

The AIG Coordinator and Lead AIG Teacher will continue to conduct monthly AIG Specialists 
meetings. Activities will include internal audits of DEP folders to ensure consistency in identification 
practices and service delivery, discussing and responding to needs emerging from Multi-tiered 
Systems of Support (MTSS) data team meetings, and reviewing and sharing resources for gifted 
instruction in the schools. TCS will use NCDPI AIG Booster Shots, information from regional/area and
state NCDPI AIG meetings, national gifted programming standards, and AIG-focused book study/PLC
described in Standard 3c to guide or support AIG Specialists in selecting strategies and practices to 
use with staff and leaders at their respective schools.

 

Practice B
Ensures that AIG-licensed specialists are engaged in tasks which explicitly address the academic, 
intellectual, social, and emotional needs of gifted learners.

District Response: AIG-licensed specialists support the AIG program and gifted learners' academic 
and affective needs in all TCS schools.

AIG Specialists support the AIG program by:

*Coordinating annual AIG screening, referral, and identification processes for their schools, 
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*Giving presentations to staff annually so they may nominate students for consideration who may not 
otherwise become part of the identification pool (especially Exceptional Children, English 
LanguageLearners, and Culturally/Linguistically Diverse students, and newly enrolled students).

*Giving presentations to staff annually about differentiation, AIG modifications, and other 
"unpaccking" information necessary for staff to fulfill DEPs

*Maintaining AIG records and performing fall and spring headcounts for state compliance  

*Chairing school TAGs and working with administrators to determine monetary needs of AIG program

*Representing the AIG program at appropriate schools events such as student registration, 
school/grade orientation events, open houses, and curriculum fairs

*Actively participating in AIG professional development opportunities such as PLCs,  book studies, or 
professional publication reviews, and local and statewide initiatives to support the AIG program and 
advanced learners

*Participating in and contributing to local professional development activities for teachers who serve 
clusters of AIG students in regular education classrooms 

AIG Specialists provide support directly and indirectly to students by:

*Drafting/revising Differentiated Education Plans (DEPs) with students and their families annually

*Communicating with families about progress and opportunities

*Easing transitions between elementary/middle school and middle/high school services through 
activities such as site visits, parent and student orientation meetings, and drafting 4-year "High 
School Trajectory" Plans

*Serving on school MTSS team to monitor and respond to academic growth of AIG and nurtured 
students

*Coteaching or collaborating with teachers, guidance counselors, Media Specialists, Instructional 
Technology Facilitators, and Instructional Coaches to devise and implement differentiation and AIG 
modifications, including accelerated and enriched content in academic and affective curricula

*[In elementary and middle schools]  conducting AIG enrichment classes during grade levels' 
Intervention & Enrichment periods in order to further develop gifted students' interests, special talents,
and 21st century skills

*[In middle and high schools] coteaching in classes where AIG students are clustered or teaching 
advanced/accelerated curricula in Honors, PreAP, or AP classes composed of AIG and other highly 
able/high-achieving students. 
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Practice C
Establishes specific and appropriate professional development requirements for all personnel 
involved in AIG programs and services, including classroom teachers, special education teachers, 
counselors, and school administrators.

District Response: TCS has established specific professional development requirements for 
teachers who serve as AIG Specialists. TCS has phased out using local endorsement as an 
alternative for official AIG licensure for its AIG Specialists. However, a licensed teacher with an NC 
Provisional AIG license may begin serving as an AIG Specialist, with the understanding that he/she 
will complete a North Carolina university's accredited gifted course of study within 2 years and earn 
full AIG licensure.  TCS encourages AIG Specialists to become members of professional gifted 
education organizations such as the National Association for Gifted Children. 

Beginning in the 2016-2019 plan cycle, TCS will use professional development activities to support 
AIG Specialists with their unique role in MTSS implementation. AIG Specialists will participate in AIG-
focused book study/PLC  designed to develop their leadership skills, empowering them to advocate 
for and advance the capacity of staff to recognize and respond to the needs of gifted and other 
advanced learners in their schools. TCS plans to use Carol Ann Tomlinson's Leading for 
Differentiation: Growing Teachers who Grow Kids as its first AIG book study.

TCS will continue its practice of conducting AIG Refresher Training each fall for all staff, including 
regular education teachers, special education teachers, instructional support staff, guidance 
counselors, and administrators. 

TCS will also continue its practice of conducting topical presentations for all staff throughout the 
school year. With guidance from principals and instructional coaches/lead teachers, these 
presentations may be adapted into workshop sessions differentiated for teachers, guidance 
counselors, and/or other instructional support staff, granting them time and applicable resources to 
refine their ability to serve gifted and other advanced learners.  Local professional development may 
revolve around national gifted programming standards, e.g., Knowledge & Skill Standards in Gifted & 
Talented Education For All Teachers,  https://www.nagc.org/resources-
publications/resources/national-standards-gifted-and-talented-education/knowledge-and (included in 
Appendix).

Regular education teachers who serve AIG students will be encouraged to pursue professional 
development through local AIG certification, described in Standard 3d, below.

 

Practice D
Places AIG students in general education classrooms with teachers who have earned an AIG add-on 
license from an Institute of Higher Education (IHE) or who have met the LEA�s professional 
development requirements for that position.

District Response: As a small school district, TCS delivers core instruction to gifted and other 
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advanced students primarily through regular education classrooms. Clustering, differentiation, 
enrichment opportunities, and acceleration optionsoptions allow TCS to increase instructional 
offerings within the general education setting. 

In the 2013-2016 AIG plan, TCS articulated its standard of placing all students with teachers who are 
highly qualified and its goal to serve AIG students in advanced classes, whenever possible, with 
teachers who have earned master's degrees, National Board Certification, PreAP or Advanced 
Placement training, or other professional training advancing their content knowledge. 

For the 2016-2019 AIG plan cycle, TCS will implement professional development to introduce regular 
education teachers to research-based teaching methods and curriculum models specific to serving 
gifted students in heterogeneous learning environments. Prior to students' return in August, high 
school teachers who volunteer for the first cohort will receive introductory training and have time to 
"dig into" rostered students' DEPs and available achievement data. Through subsequent meetings on
early release days, teachers will be supported from exploration into developing, delivering, and 
evaluating new lessons, units, formative assessments, and/or progress-monitoring tools for their 
classes each semester. TCS envisions this professional development culminating in a local AIG 
"badge" for all high school honors and PreAP/AP teachers, as well as other teachers in all grade 
levels who serve clusters of AIG students.

 

Practice E
Aligns professional development opportunities with local AIG program goals, other district initiatives, 
and best practices in gifted education.

District Response: The AIG program draws together many existing strengths throughout TCS's K-12
educational programming. Similarly, this 2016-2019 AIG plan integrates AIG into other professional 
development initiatives across the district, most notably MTSS implementation and advancing a 
professional culture of ongoing learning and collaboration.  

MTSS is intended to improve overall student performance by improving core instruction and providing
opportunities for all students to grow. The MTSS framework comprises tiered instruction for students 
driven by data-based decision-making. Ongoing professional development for all staff will 
characterize MTSS implementation in TCS. With AIG Specialists working with MTSS data teams in 
schools, with the Lead AIG Teacher serving on the district MTSS team, and with building and district 
leaders serving on the district TAG, TCS will be able to capitalize on new opportunities to integrate an
AIG perspective into sustained curriculum and instruction improvement efforts. 

Beyond MTSS, professional development is research-based and aligned to district and School 
Improvement Plan goals. To ensure communication and mutual influence between AIG goals and 
other initiatives across subject and grade spans, AIG Specialists will participate in school- and district-
based professional development activities and School Improvement meetings. 

 

Practice F
Provides opportunities for AIG specialists and other teachers to plan, implement, and refine 
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applications of their professional development learning.

District Response: AIG Specialists collaborate with regular education teachers to plan and 
implement service delivery through coteaching, enrichment, and consultation, ensuring that regular 
education teachers deliver differentiated content and that AIG Specialists supplement core instruction
rather than supplant it. As noted in Standard 3a, elementary school AIG Specialists will each serve 
only one school, allowing them to focus their collaboration efforts with the teachers, instructional 
support staff, and MTSS team of one school instead of two. 

In TCS, all teachers are expected to collaborate. Grade levels and departments have protected 
shared planning or PLC time weekly or bi-weekly, and schools or inter-school vertical teams have 
protected shared planning, PLC, or professional development time on early release days four times 
per year.  Additional planning may be scheduled formally after school or informally when schedules 
allow.

In 2016-2017, TCS will implement MTSS to increase collaborative data analysis  and instructional 
and/or programmatic response. As noted in Standard 2e, AIG Specialists will serve on or advise 
MTSS teams. Additionally, the Lead AIG Teacher will serve on the the district MTSS team which 
coordinates MTSS implementation at all schools. In these roles, supported by their own monthly book
study/PLC activities, all AIG Specialists may help shape both curriculum and school or district staff 
development. 

 

Ideas for Strengthen the Standard: In middle and high schools, when AIG Specialists teach 
rostered core instructional classes, increase the proportion of advanced/accelerated classes in their 
teaching loads to increase their daily, direct contact with clusters of AIG students

Encourage AIG Specialists' participation in regional/national AIG conventions/conferences as 
practitioner-researchers, particularly when such events occur within driving distance.

Develop a follow-up series of professional development so that teachers who have earned a local 
AIG "badge" may continue to receive support in developing, implementing, and evaluating new 
lessons, units, and tools. Use annual/semi-annual feedback from "badge" cohort to revise/adjust 
subsequent offerings.

Sources of Evidence: *School and district records of TAG membership

*Agendas/minutes of school and district TAG meetings 

*Agendas of AIG Specialists meetings

*DEP audit results

*Annual identification and non-identification artifacts from each school
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*AIG presentations in faculty meeting agendas and/or staff calendar

*Artifacts from school registration, orientation events, open houses, curriculum fairs, and transition 
events 

*Professional development attendance records 

*Annually renewed DEPs and "High School Trajectory" plans

*Spreadsheets of AIG Specialists' caseloads of identified and nurtured students

*AIG Specialists' lesson plan books and/or calendars documenting collaborative planning, 
consultation,  coteaching 

*AIG Licensure and professional develop credits recorded or accessible by Human Resources 
Department

*Purchase order for book study and schedule of activities

*Schedule of "local AIG certification" professional development series

*Documentation of "badges" earned by teachers

*MTSS team agendas/minutes 
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Standard 4:  Comprehensive Programming within a Total School 
Community
The LEA provides an array of K-12 programs and services by the total school community to meet the diverse 
academic, intellectual, social, and emotional needs of gifted learners.

Practice A
Delivers AIG programs and services which are comprehensive of the academic, intellectual, social, 
and emotional needs of gifted learners across all classroom environments, grade levels, and settings.

District Response: TCS recognizes that gifted learners' interests and abilities lead them on diverging
paths as they move through their academic careers. Accordingly, TCS seeks to ensure gifted learners
have both appropriate support and challenge in all classroom environments, grade levels, and 
settings. 

As outlined in Standard 2a, TCS serves gifted and nurtured learners in regular classroom settings 
with direct and indirect support from AIG Specialists who collaborate with teachers and instructional 
coaches/lead teachers to differentiate and modify content, processes, and learning environments. 
Their collaboration may include ongoing consultation or coteaching.  Beginning in 2016, AIG 
Specialists will also serve on or advise Multi-tiered Systems of Support (MTSS) teams to develop 
appropriate tiers of classroom differentiation.  

As outlined in Standard 2c, TCS clusters students to create true peer groups in elementary 
classrooms and in middle school classes/teams, and TCS detects clusters in high school classes. 
Clustering provides teachers a foundation for differentiation and better enables instructional coaches, 
AIG Specialists, and administrators to support their efforts.

TCS offers AIG enrichment in separate settings in elementary and middle schools, and it offers 
advanced classes in middle and high schools. Outside of classroom enrichment or advancement, 
TCS extends curricula and provides enrichment through school-based clubs. In middle and high 
schools, TCS supports acceleration through North Carolina Virtual Public School courses, Credit by 
Demonstrated Mastery, and dual/early college enrollment.

TCS addresses some of gifted learners' social-emotional needs through differentiation and 
modification of learning environments (see Standard 4b), through four-year planning with the "AIG 
Trajectory" (see Standard 2i), and with affective curricula delivered individually and to classes by 
guidance counselors. However,  TCS recognizes that together these efforts may not fully address 
gifted learners' affective needs, but, as outlined in both Standard 2f and 4f (below), TCS will facilitate 
collaboration among AIG Specialists, TAGs, SITs, and counseling/support staff to more closely 
examine and respond to them.

TCS ensures that each gifted learner's unique strengths and learning profile are examined annually 
as AIG Specialists revise DEPs with parents/families. AIG Specialists share this important information
with each student's teachers by providing them with their own copies of the DEP.  As students 
transition or transfer between schools, the previous AIG Specialist hand-delivers DEPs and DEP 
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folders to the next AIG Specialist and together they review each student's needs. 

When AIG students are also served by special education teachers, AIG Specialists provide those 
teachers with DEPs and may, with parent consent, collaborate with them to plan complementary 
services or accommodations. When an AIG student is enrolled for full-day or half-day classes at 
Davidson River School, the LEA's alternative school, the DRS principal or guidance counselor shares 
the DEP with DRS teachers and the AIG Specialist maintains contact with the student and his/her 
parent/family to ensure continuation of services. 

 

Practice B
Aligns AIG programs and services with each area of AIG identification, goals of the program, and 
resources of the LEA.

District Response: As stated in Standard 1b, TCS believes each individual child is uniquely 
distinguished by a combination of strengths, interests, accomplishments, avenues for growth, and 
needs. TCS strives to convey this distinct combination on DEPs, with AIG Specialists working with 
students and parents/families to revise DEPs annually. Recognizing the limitations of a written 
document, TCS will begin "unpacking" students' DEPs with teachers during faculty presentations, as 
described in Standard 3b. 

AIG Specialists, as teachers themselves, remain important resources for regular education teachers 
in addition being advocates for gifted learners' needs. AIG Specialists coteach or collaborate with 
teachers, counselors, Media Specialists, Instructional Technology Facilitators, and Instructional 
Coaches to devise and implement differentiation and AIG modifications, including accelerated and 
enriched content in the regular education classroom. For students identified as Academically Gifted in
Reading, content differentiation and modification may include advanced content presented through 
more complex readings, alternate texts/videos, and texts presenting multiple perspectives. For 
students identified as Academically Gifted in Math, content differentiation and modification may 
include advanced problems and using math in real world, professional, or college-level contexts. For 
students identified as Intellectually Gifted, content differentiation and modification may include 
thematic or interdisciplinary content to provide broader and/or deeper exploration of concepts.

TCS encourages collaborative planning between regular classroom teachers and AIG Specialists so 
that teachers may use pretests, other existing assessment data, and curriculum compacting to 
facilitate content differentiation and modification.

In addition to content differentiation and modification in the regular education classroom, the learning 
environment may be differentiated or modified for gifted and nurtured students. Students may work in 
small  groups with other advanced students, work in small groups with students who share similar 
interests, or pursue independent work. Students may negotiate with teachers to design culminating 
projects/products, to define standards for grading summative assessments, and/or determine 
expectations/goals, timetables/checkpoints, and formative assessment criteria. Such differentiation 
and modification in the learning environment allows gifted as well as nurtured students to combine 
academic and affective learning.

TCS offers course and subject acceleration in addition to regular classroom differentiation and 
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modification. Gifted and nurtured students may select honors courses or North Carolina Virtual Public
School high school courses beginning in middle school. In high school, the course offerings expand to
include AP classes in many subjects, dual enrollment, and online college courses. TCS also 
encourages students to strive for Credit by Demonstrated Mastery as an avenue to accelerate their 
studies.

With its strong middle and high school CTE program as described in Standard 2d, TCS offers 21st-
century curricula in a wide array of fields. Through the CTE program, students may earn licenses, 
credentials, or certificates prior to graduation. Additionally, the Workforce Development Coordinator 
arranges job-shadowing and internships for interested students once they are 16 years old.  
Moreover, TCS has defined hybrid CTE Pathways, enabling students to combine art or foreign 
language studies with CTE specializations. Together, these offerings allow all students, including 
gifted learners, the opportunity to enrich their academic learning with real-world perspectives or 
accelerate toward career goals.

 

Practice C
Delivers AIG programs and services that are integral and connected to the total instructional program 
of the LEA in policy and practice.

District Response: TCS relies on harnessing the many strengths of the LEA to deliver 
comprehensive AIG programs and services. Communication and shared commitment are crucial to 
ensuring AIG is considered in school and district decisions. 

As highlighted in Standard 2, even when AIG students are accelerating through subjects or grades, 
differentiation in regular education classes is the foundation of daily AIG service. 

*Instructional Coaches/Lead Teachers support teachers in interpreting and responding to 
performance data in order to ensure that students move through the academic curriculum at an 
appropriate pace.

*AIG Specialists use varied practices to further enrich or extend that curriculum. 

*Media Specialists, Instructional Technology Facilitators, Specials teachers, and English Language 
Learner teachers may support or augment classroom differentiation with personalized learning. 

*Meanwhile, Guidance Counselors and Student Advocates play key roles in delivering affective 
curriculum. 

To help coordinate these instructional efforts, the AIG Specialists chair school TAGs and participate 
in meetings within their schools where AIG students' needs are part of the agenda, including 
department/grade-level meetings and MTSS meetings.  

Continual awareness and cooperation among school and district leadership will ensure that AIG goals
are linked to the total instructional program of the LEA in policy and practice. As noted in Standards 
3a and 5c, TCS plans to increase and formalize the dialog among the school and district leaders 
whose visions and operations influence AIG service delivery by revitalizing the district TAG. Meeting 
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at least three times each school year, the district TAG will include Curriculum & Instruction directors, 
principals, assistant principals, instructional coaches/lead teachers, and other instructional support 
staff, along with the AIG Coordinator.

 

Practice D
Informs all teachers, school administrators, and support staff about delivery of differentiated services 
and instruction for AIG students, regulations related to gifted education, and the local AIG program 
and plan.

District Response: As noted in Standard 2, the mantra "AIG: all day, every day" highlights that all 
professional staff--regular education teachers, administrators, and support staff--must work together 
to deliver differentiated instruction and appropriate AIG services to identified gifted learners as well as
nurtured students. All professional staff must share an overall understanding of the AIG program as it 
functions in their buildings, and they must have access to pertinent information about the gifted 
learners themselves.

TCS conducts annual "AIG Refresher Training" for teachers, school administrators, and instructional 
support staff, including Exceptional Children's and English Language Learners' teachers, at the 
beginning of the year. This training combines information about the AIG program and plan; 
professional staff members' roles in providing program services; and how the DEP presents each 
gifted learner's unique needs. Additional information about manifestations of gifted learners' needs 
and possible identifying characteristics may be incorporated into later presentations, for example 
presentations coinciding with the window during which teachers and instructional support staff may 
nominate students for the pre-identification pool. As stated in Standard 5b, materials from training and
presentations will be available on the TCS AIG webpage.

AIG Specialists will share information about and advocate for gifted learners' needs for differentiation 
when they participate in department/grade-level meetings and MTSS meetings.  AIG Specialists may 
collaborate with special education teachers, guidance counselors, regular education teachers, and 
instructional support staff to plan complementary services, accommodations, or differentiation for 
students with IEPs or 504s. 

Most importantly, AIG Specialists will share each student's DEP with all teachers and instructional 
support staff who serve him/her. 

 

Practice E
Communicates among and between teachers and schools to ensure an effective continuation of K-12
services, especially at key transition points.

District Response: As described in Standard 3b, AIG Specialists engage in communication and 
tasks within their schools and between schools in order to ensure effective continuation of K-12 
services, especially at key transition points as students move from elementary to middle and from 
middle to high school. An important point of personal connection for students and parents/families in 
those transitions, AIG Specialists from the upper schools visit the rising AIG students at the lower 
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school, participate in other school transition activities, and meet with parents/families. Additionally, 
AIG Specialists from the lower schools and upper schools meet face-to-face to hand-transfer 
students' DEP folders and discuss any further transition needs.

TCS students historically have been a mobile population, moving among schools in different parts of 
the district, withdrawing to home schooling then returning to TCS, and enrolling in full-day or half-day 
class schedules at Davidson River School, the district's alternative school for middle and high school 
students. The practices of maintaining DEP folders throughout gifted students K-12 career and 
communicating regularly at district AIG meetings about nurtured students allow TCS to respond 
quickly when students move.

 

Practice F
Facilitates collaboration among school counseling personnel, regular education teachers, AIG 
specialists, and others to address the social and emotional needs of
AIG students.

District Response: TCS teachers, other instructional support staff, guidance counselors, and AIG 
Specialists are distinguished in their dedication to students, but TCS acknowledges that both viewing 
a student as a whole child and serving a student as a whole child require frequent, effective 
communication and professional collaboration. 

To create a shared vocabulary and common understanding of AIG students' unique needs for 
cognitive growth, self-understanding, and social awareness, TCS will facilitate a professional dialogue
or seminar for AIG Specialists and elementary, middle, and high school guidance counselors. Two 
key texts for this activity will be 
*NC Guidance Essential Standards http://www.ncpublicschools.org/curriculum/guidance/ 
*National Association of Gifted Children's Pre-K-Grade 12 Gifted Programming Standards  
https://www.nagc.org/resources-publications/resources/national-standards-gifted-and-talented-
education (included in Appendix)

An outgrowth of this dialogue/seminar will be collaboration to plan delivery of appropriate affective 
curriculum to AIG students. 

 

Practice G
Articulates and implements opportunities for acceleration, including compacted content, Credit by 
Demonstrated Mastery, subject and/or grade acceleration when an appropriate body-of-evidence 
indicates the need.

District Response: TCS embraces early enrollment for kindergarten, subject- and grade-level 
acceleration, curriculum compacting, Credit by Demonstrated Mastery, dual enrollment and early 
college courses as avenues for accelerated learning for gifted learners. 

Early Enrollment for Kindergarten in TCS is in accordance with State Board of Education policy SBE-
GCS-J-001 
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Grade Acceleration for K-3 (all criteria must be met)
*98% or higher on individual aptitude test
*98% or higher on individual achievement tests in reading, writing, and math
*Highest level of performance on local assessments (Reading 3D or comparable assessments)
*High level of performance on student progress report
*Appropriate social development (as assessed by teacher and psychologist)
*Strong independent reader
*Student interview
*Teacher and principal recommendations
*Parent approval

Grade Acceleration for Grades 4-8 (all criteria must be met)
*98% or higher on individual aptitude test
*98% or higher on individual achievement tests in reading, writing, and math
*98% or higher on EOG or North Carolina Final Exams
*Grade of A on student performance (report cards)
*Two years above grade level on assessments for two consecutive benchmarks in reading, writing, 
and math
*Appropriate social development (as assessed by teacher or psychologist)
*Strong independent reader
*Student interview
*Teacher and principal recommendations
*Parent approval

Subject Acceleration for Grades 4-8 (all criteria must be met)
*Teacher discretion
*Student interest/motivation
*Evidence of independent learning
*Work samples demonstrating mastery
*Parent approval
*Administration approval
*TAG approval

Credit by Demonstrated Mastery is available to all TCS students under State Board of Education 
policy SBE-GCS-M-001

 

Practice H
Provides intentional programming for traditionally under-represented AIG populations, including 
culturally/ethnically diverse, economically disadvantaged, English language learners, highly gifted, 
and twice-exceptional.

District Response: During the 2013-2016 plan cycle, TCS investigated more sensitive and equitable 
identification processes and now implements them in the 2016-2019 plan. TCS acknowledges that 
research about and local experience with equitable practices in both AIG identification and 
programming must continue to evolve.
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In order to address the needs of traditionally under-represented AIG populations, AIG Specialists will 
continue to participate in professional development activities and continue to share their learning. AIG
Specialists will collaborate with TCS teachers and other TCS instructional support staff to respond to 
needs as their awareness continues to increase.

Another important aspect of promoting equity for traditionally under-represented AIG populations will 
be continuing to actively nurture students who are not identified and re-entering them into pre-
identification pools on a regular basis.

 

Practice I
Encourages extra-curricular programs and events that enhance and further develop the needs and 
interests of AIG students.

District Response: Each school offers clubs/teams, competitions, trips, and events/productions 
which provide gifted learners opportunities to explore or deepen their interests. Examples include 
chorus, band, art, robotics, Battle of the Books, MathCounts, Envirothon, student council, 
broadcasting/media, plays/musicals, honor societies, community service efforts, and CTE clubs such 
as FFA, HOSA, FCCLA, and FBLA.  

As students become eligible, AIG Specialists encourage participation in the following special 
programs: UNCA Super Saturdays, Duke TIP program, North Carolina School of Science and Math 
online or residential program, NC Governor's School, and UNC School of the Arts. The AIG Lead 
Teacher maintains a webpage of additional extracurricular and summer programs, organized 
according to discipline/fields of interest.

AIG Specialists annually encourage students and their parents/families to use these extensive 
offering as opportunities to develop gifted interests and serve affective needs. This encouragement is 
documented in DEPs.  

 

Practice J
Utilizes intentional, flexible grouping practices to facilitate effective instruction and support the growth 
of AIG students.

District Response: Guided by a continuous progress model for elementary instruction, TCS uses 
intentional, flexible grouping practices consistently throughout elementary schools to facilitate 
effective instruction and support the growth of all students. Within this environment, AIG and other 
high-achieving students may additionally benefit from cross-grade grouping, as indicated in Standard 
2a. Clustering and flexible grouping within classrooms allows AIG Specialists to provide additional 
enrichment or support to small groups of students in separate settings during grade levels' 
Intervention & Enrichment periods. TCS offers more options for accelerated and advanced classes in 
middle and high school to provide gifted learners avenues for continued growth and progress.  

TCS recognizes that many interrelated factors may preclude optimal growth for gifted learners in any 
of their classes, including curricular/instructional decisions, masked exceptionalities, and/or other 
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barriers. In all schools, TCS AIG Specialists will advise or serve on MTSS teams, ensuring that 
reliable and correctly interpreted data informs instructional changes for both gifted students and 
students who have not yet been identified. In doing so, AIG Specialists may contribute a crucial 
perspective about underperforming or underachieving students, especially when qualitative or 
quantitative data may otherwise be misinterpreted. Such advocacy not only can change teachers' and
administrators' perceptions of particular students but also can increase their general awareness of 
institutional, cultural, and familial barriers to achievement that exist for both gifted and general 
populations of students.

 

Ideas for Strengthen the Standard: Develop a schedule of activities to guide district TAG through 
implementation and annual critical review of AIG Plan, including NC DPI AIG support services such 
as webinars in the activities. Develop a similar schedule (coinciding with NCDPI AIG webinars, 
workshops, regional meetings, etc.) and an outline of responsibilities to guide district TAG through 
development of 2019-2022 AIG Plan. 

Formalize monitoring of stakeholder satisfaction with hybrid CTE Pathways by including specific 
question(s) about it on high school portion of annual AIG Stakeholder Survey. Include district TAG, 
CTE Coordinator, Workforce Development Coordinator, and Secondary Curriculum & Instruction 
Director in response to low or declining satisfaction.

Sources of Evidence: *Records of AIG Specialists' collaboration, consultation, and coteaching as 
listed in Standard 2 Sources of Evidence

*AIG items on MTSS team agendas and AIG Specialists attendance at MTSS meetings 

*Elementary class rosters and middle school class/team rosters demonstrating cluster grouping

*Clusters of AIG students noted on high school master schedules, per semester

*High school AIG clusters reported to teachers, department chairs, and administration documents in 
emails or meeting agendas

*Rosters of AIG enrichment classes in elementary school, AIG enrichment electives in middle school

*Club membership lists

*Records of North Carolina Virtual Public School students

*Credit by Demonstrated Mastery records

*Dual/early enrollment records

*"AIG Trajectory" in high school DEPs and DEP folders

*AIG affective curricula discussion points noted in TAG agendas and SIT agendas/minutes and  
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*Schedule of AIG affective curricula delivery (e.g., presentations, discussions, workshops, events)

*Email records of DEP distribution to teachers

*Records of DEP meetings/conferences with parents/families

*Emails, calendar invitations, conference invitations between special education teachers and AIG 

*Specialists and between guidance counselors and AIG Specialists

*AIG-related emails to administration, students, and parents/families at DRS 

*"Unpacking student DEPs" presentations noted in faculty meeting agendas

*Collaborative plans with counselors, Media Specialists, Instructional Technology Facilitators in 
regular education teachers' and AIG Specialists' lesson plans

*Differentiation and modification documented in lesson plans

*CTE licenses, credentials, certificates

*Job shadowing and internship records

*Annual list of seniors completing CTE Pathways

*Agendas from district TAG meetings

*Attendance records from "AIG Refresher Training" sessions 

*Artifacts from AIG presentations at faculty meeting

*AIG transition events on school/office calendars

*Early kindergarten enrollment records, 

*Subject- or grade-acceleration noted and approval documented on DEPs

*AIG Specialists' Professional Growth Plans and/or Professional Learning Community meeting 
agendas

*Lists of nurtured students

*Lists of students in pre-identification pools

*Recommendations for student participation in special programs on DEPs

*Records of students transferring to special schools
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*Summer and extracurricular programs on AIG webpage
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Standard 5:  Partnerships
The LEA ensures on-going and meaningful participation of stakeholders in the planning and implementation of 
the local AIG program to develop strong partnerships.

Practice A
Develops partnerships with parents/families and the community that are intentional and meaningful to
support the following needs of AIG students:
� academic and intellectual
� social and emotional.

District Response: TCS recognizes that developing AIG students' potential begins with both 
academic and social-emotional education, but their success depends upon their finding meaningful, 
fulfilling pursuits in adult life.  AIG students, and many other students, benefit from connecting their 
school work to activities in which they explore their communities and the larger world and begin 
forming their identity as citizens. 

TCS cultivates partnerships with the community according to the needs students have throughout 
their educational careers. The TCS Senior Project, in many ways TCS's culminating educational 
activity, demonstrates how the community invests itself in its students' meeting high expectations: 

*Each senior arranges a non-family, adult community member to be his/her mentor throughout the 
semester-long project. Mentors' relationship to seniors vary from advisor-advisee, master-apprentice, 
or teacher-student, depending upon the project the senior chooses to pursue.

*Seniors present their projects and research to panels made of 3-4 community volunteers and 1-2 
teachers, all of whom grade the presentations with TCS rubrics.

*Seniors' research papers are submitted to Brevard College for grading. TCS English teachers and 
Brevard College English professors collaborated to create the TCS Senior Paper Rubric.

Various Transylvania County and community agencies actively seek to involve students in leadership-
building and community service activities before and during their senior year. Notable examples 
include:

*Transylvania County Library: Teen Advisory Board and volunteering
*Transylvania County Sheriff's Office: Juvenile Crime Prevention Council
*VISION Transylvania Community Leadership Development Program: VIZ Youth Leadership 
*Transylvania County School Board: student representatives attend school board meetings on 
rotating basis
*Cindy Platt Boys and Girls Club: volunteer staff and tutors
*Neighbors in Ministry's Rise and Shine After-school program: volunteer tutors and homework 
coaches
*NC Cooperative Extension Service: Transylvania 4-H Club
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Many organizations and businesses provide organized, ongoing opportunities for students to develop 
skills, interests, and talents throughout their school years, such as:

*Transylvania Choral Society; Transylvania Youth Strings
*Brevard Little Theatre summer youth programs
*Transylvania County Library summer reading and year-round Creation Labs, Lego Builders, and 
Teen Space "Your Future"
*Transylvania Community Arts Council art workshops and classes
*Muddy Sneakers science/outdoors experiential learning sessions for 5th graders

Other organizations communicate and cooperative with TCS to directly support students' academic 
and social-emotional education:

*The Brian Center Health & Rehabilitation, The Oaks Nursing Home, and Transylvania Regional 
Hospital: student rotations as students pursue Certified Nursing Assistant credential (prerequisite for 
pursuing four-year Registered Nurse degree) 
*Local businesses/industries which host student interns and accommodate job-shadowing 
experiences arranged by the TCS Workforce Development Coordinator
*Transylvania Community Arts Council: Arts In Schools program
*Transylvania County Schools Educational Foundation: mini-grants awarded to individual teachers 
and/or schools 
*The Transylvania Times: weekly education columns written by teachers, specialists, and students 
about recent educational events and student accomplishments

All students, including gifted learners, have social-emotional needs mirroring community needs. 
Organizations whose work affects and benefits TCS students include:

*Transylvania County Commissioners, whose new Early Childhood Initiative and Teens in Crisis 
(name change pending) initiatives may lead to increased interagency cooperation 
*C.A.R.E. Coalition (Community Awareness Recovery Effort), which seeks to reduce substance 
abuse and underage drinking. Partners include medical and public health agencies, mental and 
behavioral service agencies, TCS and other educational organizations, and many local nonprofit 
organizations

Students' readiness to succeed in academic programs is matched by the community's readiness to 
financially support their college ambitions:

*State Employees Credit Union/SECU Foundation scholarship
*Connestee Falls scholarship
*Dorothy S. Bjerg Good Citizen award
*Trooper Giles Harmon Memorial scholarship
*Jim Bob and Dottie Tinsley Journalism scholarship
*Terrell Scruggs scholarship
*Daniel Furr Memorial scholarship
*Transylvania County Dental scholarship
*Hendersonville Pediatrics scholarship
*Transylvania Excellence in Education/Excellence in English award
*Transylvania Excellence in Education/Holbrook-Nichols award for construction, drafting, masonry, or 
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mechanical technology
*Cornelius Hunt Memorial scholarship  
*Carolyn Lemond Winchester scholarship
*Transylvania Regional Hospital/Jane Walker Freeman Memorial Nursing scholarship
*Transylvania Regional Hospital/Lindgren Memorial Nursing scholarship
*Adrienne Altman nursing scholarship
*Voso Leadership Award providing for a week-long experience in Washington, DC
*Transylvania County Schools superintendent paying tuition for students accepted to North Carolina 
Governor's School

TCS is currently exploring additional ways to create systemic ties to the community, such as by 
creating a STEM-themed school to partner with Pisgah Astronomical Research Institute and 
science/technology businesses in the area and by encouraging elementary schools to transform 
themselves into theme-based academies. 

TCS's community partnerships include parent networks such as PTO and individual parent/family 
volunteerism. Each school offers a variety of field trips, academic competitions, arts performances, 
and fairs or showcases which rely on volunteer support and financial contributions. Parents/families 
may also play roles as guest speakers for classes, clubs, and college/career events.  

In addition to soliciting parent involvement in efforts that benefit AIG and other students, TCS seeks 
to solicit parent/family input to shape future AIG events. At the conclusion of AIG Parent Events, AIG 
Specialists use event evaluation surveys to ascertain parent/family need for and satisfaction with the 
information presented and solicit suggestions for future events/topics.

 

Practice B
Shares with stakeholders, including all students' parents/families, information regarding the local AIG 
program, the local AIG plan, and other policies relating to gifted education.

District Response: In order to promote stakeholder awareness of the AIG program, TCS posts on its
website the current AIG Plan, a mission statement, a summary of Article 9B, the AIG Parent 
Handbook in English and Spanish, and several links to additional resources for parents/teachers. 

Currently, AIG Specialists also have their own AIG webpages, but to better communicate the 
consistency of the AIG Program across all schools, as well as ease the AIG Specialists' burden of 
webpage maintenance, TCS will move to consolidate all AIG information on a central webpage. Each 
school's student services page and each AIG Specialists' staff page will include a clear link to that 
central AIG webpage. Additionally, TCS will post quick-reference guides, digital presentations, 
professional development offerings, and a list of local/regional extracurricular and special programs 
for gifted learners. 

The district AIG webpage will lend support to other school and district initiatives, programs, and 
policies which impact AIG students by summarizing and linking to them. The district AIG webpage will
also strive to convey both the scope and importance of community partnerships by linking to partners'
webpages.
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Practice C
Establishes and utilizes an advisory group to develop, implement, and monitor the local AIG program 
and plan. This advisory group is representative of the diverse populations of the district and is at least
comprised of community members, AIG parents and families, AIG teachers, and other instructional 
and support staff.

District Response: TCS takes pride in its efforts to involve stakeholders in the development, 
implementation, and monitoring of school programs, including the AIG program. 

To implement the AIG plan, TCS relies on the AIG Coordinator, AIG Specialists, and school TAGs 
which include the AIG Specialist, an LEA representative, and regular education teachers. To monitor 
the local AIG program and plan, TCS has relied upon the AIG Coordinator and AIG Specialists to 
promptly respond to the stakeholder feedback which TCS solicits through annual its AIG Stakeholder 
survey. This survey targets all AIG parents/families, teachers, and other instructional and support 
staff at each school.  The survey results guide implementation changes and AIG plan revision.

Recognizing that in the past these processes have largely left out school and district leadership, TCS 
plans to increase and formalize the dialogue among administration and teacher-leaders who directly 
or indirectly serve AIG students and influence the AIG program. TCS will revitalize the district TAG by
including as representatives district Curriculum & Instruction directors, principals, assistant principals, 
instructional coaches/lead teachers, and other instructional and support staff, along with the AIG 
Coordinator.

The district TAG will meet at least three times each school year. AIG Specialists, school TAGs, and 
the district TAG will cooperate to conduct periodic AIG Stakeholder meetings or forums to facilitate 
wider community involvement.  

 

Practice D
Informs parents/families and the community of opportunities available to AIG students on an ongoing 
basis and in their native language.

District Response: TCS understands that students may not fully invest themselves in AIG and other 
academic/social-emotional educational opportunities without support from home, so TCS employs a 
variety of ongoing, two-way communication with gifted learners' parents/families in addition to the 
annual development of Differentiated Education Plans. AIG Specialists hold annual parent meetings 
to discuss and answer questions about the K-12 AIG program and how it works within the individual 
school. AIG Specialists also communicate with parents/families in phone calls, emails, and teacher 
conferences. 

Because TCS regularly serves students whose parents/families speak Spanish, TCS has developed 
a Spanish versions of the AIG Parent Handbook and annual stakeholder survey. TCS has also used 
English-Spanish companion books about gifted students' needs and gifted education programs to 
facilitate bilingual AIG meetings:
     *Strip, C.A., and Hirsch, G. (2001). Helping Gifted Children Soar: A Practical Guide for Parents 
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and     Teachers.
     *---. Ayudando a los Niños Dotados a Volar: Una Guia Práctica para Padres y Maestros.

AIG Specialists will continue to share current news, success stories, resources, and opportunities 
with the students, parents/families, and the community emails, automated calls/texts, newsletters, 
press releases, and/or Tweets. 

Together, AIG Specialists will regularly update the district AIG web page, taking advantage of TCS's 
web hosting service which includes a "Translate this page" button on every page, giving families the 
opportunity to read posts on the website in 11 different languages.

 

Practice E
Forms partnerships with institutions of higher education, local business and industry, and other 
stakeholders within the community to enhance and gain support for AIG programs and services.

District Response: TCS is fortunate to have many strong partnerships in Transylvania County and 
the region. In addition to community and business/industry partnerships listed in Standard 4a, 
institutions of higher learning support the goals of the AIG program and enhance its services to all 
students.

Partners who help students envision, apply to, and transition into college are:

*Colleges and universities which participate in Brevard High School and Rosman High School 
College Fairs

*Brevard College, Blue Ridge Community College, University of North Carolina-Asheville, and 
Western Carolina University which host College Day field trips for TCS juniors and seniors

*Blue Ridge Community College, Western Carolina University, University of North Carolina-Asheville, 
and University of North Carolina-Greensboro which allow TCS students to dual enroll or enroll early in
college classes

Partners who support teachers with professional development to improve their instruction are:

*Blue Ridge Community College which annually offers Career Academy, a three-day behind-the-
scenes tour of local businesses and industry, combined with an overview of local economic 
development and concrete discussions about 21st century skills

*Brevard College which, through its teacher preparation program, extends lecture series on diversity 
and professional development workshops on Problem-Based Learning to TCS teachers.

 

Ideas for Strengthen the Standard: With AIG Stakeholder and district TAG input, create 
partnerships with educational organizations to develop local low-cost or free academic/social-
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emotional enrichment opportunities on weekends & during summer 

Consider growing community partnerships to include scholarships for gifted students to attend 
academic summer camps

Create an AIG Parent Volunteer program to support in-school academic and social-emotional 
activities.

Sources of Evidence: * Senior Project Portfolios documenting mentors names, occupations, and 
mentoring hours

* Lists of Senior Project Presentation judges from each school, per semester

* Contracts with Brevard College English staff for Senior Paper grading

* Agendas/minutes from debriefing meetings between Brevard College graders and senior English 
teachers  
  after research papers have been graded, per semester

* Agendas/minutes from various county boards listing student participants/representatives

* Annual list of students accepted into VIZ Youth Leadership program

* Press releases or letters of thanks to student volunteers which run in the Transylvania Times

* Flyers from organizations and businesses advertising opportunities for student enrichment

* Annual list of students earning Certified Nursing Assistant licenses

* Job shadowing and internship documentation 

* Emails, flyers, or school events calendars documenting TCarts Art In Schools assemblies at schools

* Press releases and articles from the Transylvania Times highlighting mini-grant winners

* Weekly "Everyday Education" columns and guest columns in the Transylvania Times

* Faculty meeting agendas and other artifacts documenting agencies' presentations

* Letters/emails or school/office calendars documenting service visits from or special programs by  
  C.A.R.E. 

* Coalition partners

* Press releases, Transylvania Scholars Night commemorative programs, and graduation programs 
documenting 
 scholarships and recipients
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* Agendas from PTO meetings, leadership and membership lists, and records of donations to schools

* Emails/flyers about PTO-sponsored field trips and other PTO-sponsored events

* Lesson plans and event flyers documenting guest speakers and their topics

* Flyers and school activities calendars documenting AIG events

* Parent/family Satisfaction Survey response sheets after AIG events

* TCS AIG webpage and subpages with links and PDFs

* Spanish versions of AIG Parent Handbook and forms

* School/office calendars documenting TAG meetings and AIG Specialists meetings

* Agendas/minutes from AIG Specialists meetings, building TAG meetings, district TAG meetings, 
and AIG  
  Stakeholder meetings

* Results from annual AIG Stakeholder Survey

* AIG Specialists' emails/letters, calendar events, phone logs, conference notes, and meeting records

* AIG newsletters, website, Tweets, press releases, and flyers

* Flyers, permission slips, and artifacts from college fairs and school-organized college visits

* Dual/early enrollment records

* Artifacts, registrations, and CEU records from BRCC's Career Academy 

* Flyers and email announcements about Brevard College lectures and professional development 
offerings
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Standard 6:  Program Accountability
The LEA implements, monitors, and evaluates the local AIG program and plan to ensure that all programs and 
services are effective in meeting the academic, intellectual, social, and emotional needs of gifted learners.

Practice A
Develops a written AIG plan to describe the local AIG program, in accordance with state legislation 
and SBE policy (N.C.G.S. � 115C-150.5-.8 [Article 9B]), which has been approved by the LEA�s 
school board and sent to SBE/DPI for review and comment.

District Response: During the 2015-2016 school year, principals or school TAG members worked 
with AIG Specialists to conduct a self-assessment of the AIG Plan. At the same time, the TCS AIG 
Coordinator used the annual AIG Stakeholder Survey of faculty, instructional support staff, and all 
AIG parents to elicit feedback about the implementation of the 2013-2016 AIG Plan. The results were 
shared with principals and with parents at AIG Specialists' end of year meetings; the results are also 
posted on the district AIG website. The AIG Specialists and the AIG Coordinator have used this input 
from stakeholders and further input from principals to develop this local plan in accordance with state 
legislation and State Board of Education Policy.  Our local school board will approve the plan before 
we send it to the State Board of Education and Department of Public Instruction for review.  

 

Practice B
Monitors the implementation of the local AIG program and plan in accordance with current legislation 
and state policies to ensure fidelity of implementation for all AIG program components.

District Response: AIG Specialists under the supervision of the AIG Coordinator will audit AIG 
records monthly.  At each monthly meeting, time will be devoted to auditing 10% of the DEPs folders.
Corrective action will be taken to ensure compliance.  

District-wide and school-specific actions and processes laid out in the 2016-2019 AIG Plan will be 
scheduled on the AIG Calendar, serving as a "to do list" for AIG Specialists, principals, and TAGs. 
Time will be allotted in district TAG meetings and AIG Specialists meetings to plan for upcoming 
calendar items and to discuss delivery within each school.  Revisions to the calendar, actions, or 
processes will be made as needed.

 

Practice C
Uses and monitors state funds allotted for the local AIG program according to state policy.

District Response: All PRC funds are allotted and used exclusively for AIG.  Theses funds are 
monitored by the AIG Coordinator, Elementary and Secondary Curriculum Directors, and the Director 
of Finance.  Procedures are in place to ensure the appropriate use of these funds.
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Practice D
Maintains, analyzes, and shares student achievement, student growth, and annual drop-out data for 
AIG students.

District Response: All student growth and achievement data is shared with schools at the beginning 
of each school year, or as soon as the official scores are received from the state. Standardized 
proficiency and accountability testing data is disaggregated for each school and is available to the 
AIG Specialists who, along with the TAG and/or MTSS team at each school, can use the data related 
to AIG performance to track performance and plan for intervention. 

Additionally, high schools use achievement data from the SAT, ACT, and Advanced Placement 
exams as an indicator of the rigor in their college-preparatory programming.  

When any high school student is identified as a possible drop-out, he/she is  referred to the Student 
Advocate or district level support staff.  Beginning in 2016, he/she may be referred to the Multiple-
tiered Systems of Supports (MTSS) school-based team.  All efforts are made to help the student 
complete high school.  

Beginning in 2016, TCS will use MTSS implementation to provide teachers and instructional support 
staff with training to understand student achievement and growth data; how to interpret and analyze 
data; and how to make instructional and programming changes in response to data.

 

Practice E
Monitors the representation, performance, and retention of under-represented populations in the local
AIG program, including students who are culturally/ethnically diverse, economically disadvantaged, 
English language learners, highly gifted, and twice-exceptional.

District Response: As described in Standard 1c, TCS recognizes that the demographics of the AIG 
population does not mirror the demographics of the general student population. Students who are 
culturally/ethnically diverse, economically disadvantaged, English language learners, and potentially 
twice-exceptional are under-represented. TCS strives to address under-representation by improving 
identification processes with mass screening at elementary, middle, and high school and with 
culturally sensitive tools for capturing teacher and parent/family perceptions. 

AIG Specialists will also expand the type of teacher perspectives used in identification. In addition to 
soliciting perceptions from regular education teachers in core subjects, AIG Specialists will solicit 
perceptions from CTE, foreign language, Specials, ELL, and special education teachers as well as 
from other instructional support staff.  

AIG Specialists maintain documentation on students in the pre-identification pool who do not qualify 
for the program and may include them in the nurturing pool. Nurtured students are re-evaluated at 
subsequent grade levels. 
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Practice F
Maintains current data regarding the credentials of personnel serving AIG students.

District Response: Principals, assistant principals, instructional coaches/lead teachers, and grade-
level/department chairs make informed decisions about teaching assignments and student schedules 
with relevant data that is provided by the Curriculum Directors and Testing Coordinator.  Information 
regarding licensure is kept in the personnel file within the Human Resource department.  

All of the AIG Specialists have earned a state AIG add-on license or have provisional AIG licenses 
and are working towards licensure through a North Carolina university program. 

As described in Standard 3c and d, TCS will implement local professional development targeting high
school honors and Advanced Placement teachers who teach clusters of AIG students in their classes.
This year-long, ongoing professional development will culminate in a local AIG certification or 
"badge."

 

Practice G
Elicits regular feedback from students, parents/families, teachers, and other stakeholders regarding 
the implementation and effectiveness of the local AIG program.

District Response: TCS uses an AIG Stakeholder Satisfaction Survey annually to elicit feedback 
from parents/families, teachers, and instructional support staff regarding the implementation and 
effectiveness of the local AIG program. This survey data distinguishes among individual schools, 
allowing the AIG Specialist, school TAG, and principal to respond to specific needs or weaknesses. 
Commonalities and trends across schools allow the AIG Specialists and AIG Coordinator to respond 
to programmatic weaknesses or needs. 

As described in 5a, TCS also uses brief surveys following AIG events in order to elicit immediate 
feedback from stakeholders. In monthly meetings, AIG Specialists and the AIG Coordinator discuss 
and plan responses to concerns and questions raised by parents/families and teachers.

TCS will strive to form an advisory committee, distinct from the district TAG described in Standards 
3a and 5c, to periodically review the AIG program.  Complementary TCS programs, community 
partners, institutions of higher learning, and local business and industry currently are vital sources of 
support to all students, including AIG students.

 

Practice H
Utilizes multiple sources of data to review and revise the local AIG program and plan during 
comprehensive program evaluation.

District Response: TCS understands that serving AIG students is a complex process involving direct
and indirect support to students, parents/families, teachers and other instructional support staff, and 
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school administrators, with each of these stakeholder groups responding to different indicators of 
success and need. TCS uses multiple sources of data in order to bring all stakeholder perspectives 
into consideration when reviewing/revising the local AIG program and plan. Sources of data include 
annual Stakeholder Satisfaction Surveys; event evaluations; one-on-one communications from 
parents/families, students, and staff; AIG Specialists and TAGs self-evaluations of the program; and 
achievement and growth data from standardized testing.

TCS anticipates using additional feedback and data generated during the 2016-2017 implementation 
of MTSS. As indicated in Standards 3a 5c, TCS also anticipates that the AIG Specialists, school 
TAGs, and district TAG will cooperate to conduct periodic AIG Stakeholder meetings or forums to 
facilitate wider community involvement. 

 

Practice I
Disseminates all data from evaluation of the local AIG program to the public.

District Response: Annual AIG Stakeholder Satisfaction Survey results are posted on the website.  
TCS acknowledges those results and self-assessment results in each AIG Plan, which is presented to
the School Board, faculty and administration at each school, and published on the district AIG 
webpage. 

As indicated in Standards 4c and 5c, TCS will begin using a district TAG composed of Curriculum & 
Instruction directors, principals, and other school-based leaders to coordinate and evaluate program 
services based on the 2016-2019 AIG Plan, which includes detailed descriptions of current practices 
and Ideas for Strengthening.

 

Practice J
Safeguards the rights of all AIG students and their parents and families through established written 
policies, procedures, and practices. The LEA plan includes: informed consent regarding identification 
and placement,reassessment procedures, transfers from other LEAs, and procedures for resolving 
disagreements.

District Response: TCS holds that the goals and objectives, identification process, placement 
decisions, and all service delivery options of the Academically/Intellectually Gifted Program should be
clearly communicated to parents/families.  TCS protects the rights of AIG students through written 
policies, procedures, and practices and publicizes these protections in the AIG Parent Handbook in 
English and Spanish. Parents/families receive a copy of the handbook, which is also available on the 
TCS AIG webpage.  TCS conducts annual DEP reviews with parents/families, allowing 
parents/families the option to decline AIG services at any time as well as opt back in should they 
decide to do so later. 

Other safeguards for the rights of all AIG students and their parents/families include:

    * Informed consent regarding identification 
    * Informed consent regarding TCS placement
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* Transfers from other LEAs
    * Reassessment procedures
    * Procedures for resolving disagreements

   See Appendix for forms.

Informed consent is vital to establishing and maintaining a partnership between home and school to 
educate a gifted child with academic and affective curriculum in a supportive, nurturing environment. 
Should a parent/family disagree with a TAG decision, the following procedures are in place to resolve 
the disagreement. See G.S. 115C-150.7(b)7 and G.S. 115C-150.8.

Step One: Appeal at School Level

A. The parent/guardian may request a conference with the school's TAG to present concerns. This 
request shall be submitted in writing. The parent/guardian may elect to provide only the written 
request without presenting concerns in person at a conference.

B. This conference shall be scheduled within ten school days upon receipt of the written notice and a 
review decision made in writing within five school days of the conference.

C. At this conference, all information is reviewed and shared with parent/guardian and minutes 
recorded.

Step Two: Appeal at District Level

A. The parent/guardian may request a conference with the district TAG. This request shall be 
submitted in writing within five days of the school decision and a conference scheduled within ten 
days upon receipt of the written request. The school's TAG chairperson and the child's teacher(s), 
principal, and/or other appropriate individuals may be invited to the conference in addition to the 
parent/guardian.

B. During the conference, additional information may be requested from the child's teacher(s), the 
parent/guardian, or school TAG. Written minutes of this conference will be kept by TAG.

C. The district TAG shall give its decision in writing within five school days.

Step Three: Mediation (optional)

A. The parent/guardian may request mediation by a neutral third party. This request shall be 
submitted in writing to the AIG Coordinator within five days of the district TAG decision.

B. It is the responsibility of the school system to identify and compensate a mutually acceptable 
mediator.

C. The mediator selects the format for the mediation session to follow.
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D. The goal of the mediation will be a written agreement signed by both parties in good faith.

E. In the event that mediation does not resolve the disagreement, parents may continue with the due 
process procedures.

Step Four: Appeal to the Local Board of Education

A. If the parent/guardian disagrees with the decision of the district TAG and/or mediation has not 
rendered a satisfactory solution, a written request may be made to the Transylvania County Board of 
Education, Transylvania County Schools, 225 Rosenwald Lane, Brevard, NC 28712.

B. This request should be made within five days of the district TAG decision. The appeal then will be 
placed upon the agenda of the next Board of Education meeting.

C. The Board will review the concern. The Board may request further information from the parent, the 
child's teacher(s), the school and/or district TAG, the principal, and the AIG Coordinator.

D. The Board shall make a decision in writing within ten days of the appeal.

Step Five: Appeal to the State (G.S. 115C-150.8 Reviews of Disagreements)

In the event that the local grievance procedure fails to resolve the disagreement, then the state level 
grievance procedure would be implemented.

A. The parent/guardian may file a petition for a contested case hearing under Article 3 of Chapter 
150C of the General Statutes. The scope of the review shall be limited to: 1) whether the local 
administrative unit improperly failed to identify a child as an academically/intellectually gifted student, 
or 2) whether the local plan has been implemented appropriately in regard to the child.

B. Following the hearing, the administrative law judge shall make a decision that contains the findings
of fact and conclusions of law. Notwithstanding the provisions of Chapter 150B of the General 
Statutes, the decision of the administrative law judge becomes final, is binding on the parties, and is 
not subject to further review under Article 4 of Chapter 150B of the General Statutes.

 

Ideas for Strengthen the Standard: Develop a system for monitoring annual drop-out data for AIG 
students. Begin analyzing data with school and/or district TAGs and consider how to respond to any 
trends in the data with instruction and service delivery.

Develop a system for monitoring growth and achievement in both identified and nurtured students. 
Follow the representation and performance of under-represented populations in both groups.

Sources of Evidence: * Results of annual stakeholder surveys

* Artifacts of LEA self-assessment of the AIG Plan
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* Agendas/minutes of monthly AIG meetings

* DEP audit summary

* Budget printouts and expenditure sheets

* Annual drop-out records

* Disaggregated achievement/accountability test data

* Recommendations to MTSS teams

* Student Advocate referrals

* Formative/benchmark assessment data

* EVAAS data for AIG students

* Disaggregated demographic information from each school

* AIG Headcount data

* Agendas/minutes of TAG meetings

* Results of mass screenings

* Teacher perception checklists/inventories from identification process

* AIG Specialists' spreadsheets of non-qualifying students

* Human Resources Department records of licensure and professional development credits

* Event evaluation surveys

* School TAG and district TAG agendas/minutes

* Posting and links on TCS AIG webpage

* AIG Parent Handbook

* Records of any grievances maintained by AIG Coordinator
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Glossary (optional):

Appendix (optional):
 DRAFTTCSIdentificationPathways2016-2019.pdf (Appendix - Standard 1)  
 CopyofHighSchoolTrajectoryDEPtemplate.docx.pdf (Appendix - Standard 2)  
 Current6-8DEP.pdf (Appendix - Standard 2)  
 GCS-J-001 Early Admission to Kindergarten.pdf (Appendix - Standard 2)  
 K-5DifferentiatedEducationPlan.pdf (Appendix - Standard 2)  
 NAGC Knowledge and Skill Standards in Gifted Education for All Teachers.pdf (Appendix - Standard 
3)  
 TagRolesandResponsibilities.pdf (Appendix - Standard 3)  
 GCS-M-001 CDM per Course for Credit.pdf (Appendix - Standard 4)  
 NAGC PreK-12 standards booklet.pdf (Appendix - Standard 4)  
 DecisionforNon-Identification.pdf (Appendix - Standard 6)  
 InvitationtoConference.pdf (Appendix - Standard 6)  
 LEATransferParentNotificationPermissiontoTest.pdf (Appendix - Standard 6)  
 MinutesofMeetingstoResolveDisagreements.pdf (Appendix - Standard 6)  
 ParentNotificationPermissiontoTest.pdf (Appendix - Standard 6)  
 RequestforDueProcess.pdf (Appendix - Standard 6)  
 Withdrawal.pdf (Appendix - Standard 6)  


